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Disagreements in Deaf educationi mostly revolve around methodological subjects.
Methodology is not a trifle issue, as questions on how education is best implemented,
resourced and catered to the deaf are universal. Any instruction, especially scientifically
aspiring one, must deal with methodology. Empirically inclined it also much easier to sift
through and minimize political biases. Such is not, however, the objective of this inquiry.
Rather, it is the question of ends.
The question of what we wish the students be, is teleological and methodological answers
should derive from it. Thus, what the students will be will determine how we teach them.
However, it seems that question of ends was turned the tables and is a result of the
methodological debate. That is, the students will be how we teach them. Such framing of Deaf
education seems like a tail wagging the dog; so where is the head and where are education's
ends?
What Deaf education (for)?
It is not easy to deduce what the aims of Deaf education are. One can induce from the texts
and probably will gain some understanding from talking to educators themselves. But the
texts are not only dumb, they are too often too vague. This might be a good way to devise a
political strategy, but is certainly not educational.
Or so it seems to the author: some texts define the aims as vague as educational objectives, ii
or more particularly as creative problem-solving,iii achieving understanding or sharing of
meaning.iv Perhaps the aims of students developing their “best abilities”v is better than calling
for the preparation of deaf children to the world they live in.vi Yet others aim at solutions for
general and particular challenges,vii or working toward the students flexibly dealing with
reality.viii Maybe political aims such as self-determination,ix or achieving the status of a
“contributing” citizen convince.x Then are those who assert the aims of language, from those
fixed on language exigencies,xi through those promising communicational development,xii to
those hoping for a “well educated bi-lingual” students.xiii Most of these aims hold a latent aim or rather, manifest to the point of not needing it to be mentioned – of “integration into the
hearing world.”xiv Finally and the least are those who have no goal or ends.xv
Without giving consideration to the aims of Deaf education, it seems a that the discourse and
practice on and of Deaf education does not start right.
Political Philosophy and Education
Starting with the fundamental questions the philosophy of education poses is a good start, but
too broad.xvi Too broad since the answers deal with the essence of education and not the
educated. That is why this paper argues for political philosophy to intersperse. Political
philosophy might start earlier, or rather, much laterxvii but it centers at the subject. The object
of education and the hub of human consciousness: the person. “What is the nature of man?”
is a fundamental question in political philosophy and that is where this paper argues, Deaf
education should start, especially since it has obviated the question of Deaf education's aims,
in general.

Limiting this paper to a particular objective, requires a compromise on the length dedicated to
the philosophical discussion on the definitions of a what a person is, along with the descriptive
and prescriptive aspects of the phenomenon of being. Hence, succinctly the first presumption
of being a person is that humans are agents; that is, an active person or a person that has the
capacity to act. It is a presumption because we not only describe what we are, we also
prescribe it. Some of us are non-agents; either physically or culturally. Those who are in coma
or dead are physically non-agents, though negating their personhood is not easily done as
both mercy killing and necrophilia are both almost universally disallowed. xviii Women, slaves,
children and animals were ruled non-agents in various episodes of history, and are the
cultural examples. Hence, agency is a presumption that conditions anything human,
excepting form.xix
Agency and Deafness
Defining agency, it is composed of two properties: decision-making and experience.xx Where
experience provides for the unique makeup every person possess, such as a physical
makeup, sex, class, age, nationality, gender and so on, decision-making is a two-tier property.
The first tier is the ability to decide between different alternatives; the second is being able to
execute the decision made on the earlier alternatives.
The two-tier category distinction is essential, since agency can't be complete without the two
interacting. That is, unable to determine between choices, shrinks one's agency to a
diminutive one. This is applicable in all areas: not knowing which mortgage to take or
distinguishing between poisonous and nonpoisonous mushrooms. Proper agency is
dependent on the first tier, but the second one is invaluable. For being able to make a choice
does not render one capable of practicing it. Preferring a Ferrari over Fiat is only half of the
equation as being able to actually finance a Fiat and not a Ferrari is where agency is capped
by practical limitations. Being able to distinguish between choices is then the necessary but
insufficient condition, as being able to implement a decision without being able to decide; the
two must be congruent, not merely adjunct.
As for the experience, while it is the unique makeup of each individual. Experience can carry
no value, and it can hold a negative or positive value toward the decision-making sphere.
When it has a bearing over the decision-making category, such as influencing choices and
their implementation, the significance of experience is different than merely being the color
that gives each of us our idiosyncrasies. For being poor and unable to afford or access sexual
protection devices certainly changes one's choices and actions, compared with the one who
can afford or has access to condoms and as result is exposed to sexually transmitted
diseases or pregnancy. So experience can count for much; but it should not substitute the
primary sphere and negate agency without relating the decision-making sphere.
That is exactly what political philosophy has provided us with: prioritizing the decision-making
sphere over the experience one, in order to free us from the prejudice of mere luck (and moral
luck in relation to deafness).xxi That is why concepts such as equality and liberty earned their
universal legitimacy – by relegating experience to the primacy of being human (agency).xxii
Thus while the example of condoms caters to the general argument of agency, the experience
of deafness is the main focal point here.
While not elaborated in detail, another implication of the earlier arguments is that Deaf

education discourse assigns the experience of deafness a higher priority than the primary
sphere of agency: decision-making. So while there is denying that experience of deafness at
times promotes and at other times hinders one's path toward a bettered agency, it should not
be given the pretense of containing all agency or overbearing it to the point that Deaf
education's aims are enthralled, entwined and twisted around that experience alone.
For deafness has no direct bearing on the decision-making sphere: deafness does not impair
choosing between alternatives, and it does not impair implementation of decisions. In contrast
to cognitive disability, which directly impacts the ability to make choices, deafness does not
lead to impaired judgment. What directly impairs choosing between alternatives is not the
deafness, but the lack of knowledge, ability to analyze and compare, and other features that
are affected by inaccessible experience. Argument wise, accessible experience can be oral or
signed. There is even less reason to view deafness as impairing execution, though it did not
stop discriminating against the deaf from driving to flying. Once again, however, in contrast to
a physical disability that stymies a person from acting upon a certain decision, deafness does
not impair execution, as the clichéd motto saying that deaf people can do anything except
hearing proves itself everyday from mundane activities to the Deaflympics.
Deaf education and Agency
It is in this sense of being an agent that education comes to fore. For education is the process
through which the properties of decision-making are developed and honed, along the unique
experience of every student. Through the various educational processes, students are
supposedly developing better discernment of the alternatives they need or can choose from,
as well as the capacities to act upon their decisions. This is the place where the two
converge, and how, this paper argues, Deaf education should define itself.
If students are defined in terms of their agency, then from an educational ideology perspective
the question is what are the ends of education when coming to term with agency? How does
education promote decision-making on its two tiers and in consideration of the experience of
deafness/HOH?
Choices – what educational methods or processes advance better decision-making? The
ability to decide between alternatives should be researched as such. From literacy, through
critical reading, to inter-disciplinary knowledge, the cognitive tools that promote the analysis,
comparison, deduction and induction and so on.
Actions – what educational methods or processes advance better execution? The practice
and training required to implement decisions. The emotional and behavioral tools that permit
to successfully execute decisions, such as the classic views of music and sports and toward
debating and robotics.
Experience – how is the experience of the students is being promoted toward positively
affecting their decision-making? All the more in face of deaf students' heterogeneity, here the
issues span the various variables and effects.
From the short points above it can be clear that it is only meant to demonstrate the
argument's point, and not present a thorough research on the way curriculum, context,
methods and other educational issues should accord. This paper is set on the aims.

Aims of Deaf education
Whether the argument for defining Deaf education in terms of agency is successfully made in
this paper, it is the author's hope that the question of aims will be discussed nonetheless. It
should no longer remain a shadowed one, especially in Deaf education. Shadowed turned to
shady the question of aims leaves Deaf education to the manifest, but more often, latent,
interests of the various protagonists whom aims impair, at best, or, at worst, fail the deaf and
hard of hearing students' potential or futurexxiii agency and with it the very philosophy of
education.
Combining Deaf education and political philosophy toward educational agency, the aims of
Deaf education are argued to be: Providing the skills and practice needed for deaf students to
become capable agents. Agents who can distinguish between alternatives, implement the
decisions they have chosen, and utilize their experience as deaf or hard-of-hearing persons.
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